ROEDEAN MOIRA HOUSE
s ACADEMIC MONITORING AND SELF-REVIEW
ROEDEAN POLICY 2018-2019

MOIRA HOUSE

Aims
- To encourage success in all Faculties
- To ensure all Heads of Department monitor academic performance
- To ensure all staff understand their responsibilities and accountability

Main Principles
To create a culture of self-improvement enabling the School to monitor standards, quality of
provision and quality of leadership and management within academic departments

Roles and Responsibilities

The Head of Teaching and Learning will monitor the process and outcomes of academic and
departmental self-review.

Heads of Department will carry out the process of academic self-review.

All staff will be responsible for supporting and ensuring that the self-review and quality assurance
procedures are followed.

Key Elements for Monitoring and Self Review

. Monitor

. Analyse

. Evaluate

. Plan

. Act

Key Areas for Monitoring and Self Review

. Attainment in relation to baseline testing
. Learning

. Teaching

. Leadership and Management

Methods of Monitoring and Self Review

Monitoring of departments will take place termly through the following methods undertaken by
the Heads of Department:

. Learning Walks for year groups

Lesson observations of staff

Inspection of classrooms

Scrutiny of Schemes of Work written by individual teachers

Scrutiny of students' work

Scrutiny of staff planners, attendance registers and markbooks

Interviews of students

Analysis of internal and external examination and assessment data

If appropriate, Heads of Department can delegate aspects of this process to Heads of Department.
The Head of Teaching and Learning will undertake the monitoring and review when it applies to
the Head of Department.




ROEDEAN

MOIRA HOUSE

ROEDEAN MOIRA HOUSE
ACADEMIC MONITORING AND SELF-REVIEW
POLICY 2018-2019

examination and assessment data
(Appendix 14)

potential in order to identify and address
strengths and weaknesses

target grade/level, use of interim reports to
compare attainment with potential

Task Purpose What the Head of Department will look for Frequency
Learning Walks (Appendix 1) To assess the effectiveness of classroom 1 Coverage of Scheme of Work, quality of Once a term for each year
practice planning, teaching and learning, use of group from Nursery to Sixth
resources, behaviour of students, attainment [Form and to include all
and progress, outstanding or good lesson Activities in the Department
Lesson observations (Appendices 2-8) Yearly for each teacher -
observation in the Autumn
Term
Inspection of classrooms (Appendix 9)  [To establish a positive and inspiring 9 Current, personalised and aspirational displays
learning environment adhering to the Display Policy
1 Atidy, uncluttered and well cared for
classroom
Scrutiny of Schemes of Work written by [To review work covered, progress made, 1 Coverage of Scheme of Work, pace of work,
individual teachers (Appendix 10) standards expected, differentiation, attainment, setting of study, frequency of
consistency of marking, feedback to marking and adherence to policies, quality of
. 5 _ students formative assessment and teacher comments,
Scrutiny of students’ work (Appendix 11) procedures in line with departmental
handbook and school policies
Scrutiny of staff planners, markbooks, [To promote excellent planning, record 9 Clear account of work covered, evidence of Termly
attendance registers and PASS use keeping, and formative and summative study set, and marking record showing
(Appendix 12) assessment progression
To ensure excellent communication with T PASS records up to date for each student e.g.
colleagues Academic Notes, Parental Communication
Interviews of students (Appendix 3) To listen and respond to students’ views on 1 Positive feedback about teaching and learning
teaching and learning 1 Quality of homework, set regularly and
To review quality and frequency of recorded by students in their diaries
homework set
Analysis of internal and external 'To match student achievement against 1 Progress of students towards their individual
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1 On displays?
1 In classroom organisation?
1 In books and work?

Subject: Date: Teacher observed:
Year group: Timings: Observer:
Focus of Learning Walk: What | see... What | hear...

1  When I talk to children: can they talk about their learning?
(e.g. What are you learning? How do you feel about this work?
What are you good at? Where can you go for help in your
learning? What do you do when you hit a problem? Why do you
need to know? How can you judge how well you have done?
How can you make your work even better?)

1 When I talk to teachers?

1  When | observe the whole class what questions did | hear?

Discipline

Attainment

Differentiation

IT

Assessment

Additional Comments

Action needed by the Head of Department:
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Copy of form to be given to teacher observed by Head of Department + keep a copy for Department records
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Appendix 2 - Lesson observations: Guidance

Aims

To monitor the quality of teaching in Faculties
To monitor the impact of teaching on learning
To evaluate the achievement of students

To identify areas for professional development
To identify exemplary practice

To share good practice.

Before the Observation
Teachers will be informed of the date, time and length of the observation in advance.
The teacher will make his/her lesson plan available to the observer.

During the Observation

The observer will make notes as appropriate and record the outcomes on the ISI Lesson Observation
pro-forma.

The observer may scrutinise pupils’ work and/or talk to students during the lesson.

Feedback

Feedback will be given as soon as possible after the observation.

Evidence of specific examples will be given as part of the feedback.

Feedback will relate to the effectiveness of the lesson in terms of its impact on students’ learning.
Areas of strength and further development will be discussed.

The judgement made by the observer using one of the ISI Grades will be discussed.

The teacher will receive a copy of the ISI Lesson Observation pro-forma filled in by the observer.
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Appendix 3 - Lesson plan template

. Class
Teacher Subject Date /Set
Lesson title + link to
SoW
Learning objective
All can
Learning outcomes Most can
Some can
Pupils with specific
needs
. . Differentiation/
?
Hoyv ez What will pupils be doing? What s s Resources extension/ Assessment?
(mins) skill/outcome?
support?

Hook:

Starter:

Main:

Plenary:

1.  Must:
Homework 2. Could:




ROEDEAN MOIRA HOUSE
ACADEMIC MONITORING AND SELF-REVIEW
ROEDEAN POLICY 2018-2019

MOIRA HOUSE

Appendix 4 - ISI Observation form for Main School and EYFS

. . Lesson :

Identify as appropriate observation Work scrutiny

Il nspect Time

initials and Day Subject/activity NC Class Number Num.ber taken

Year(s) name of boys of girls .
form number (minutes)
Context in full
Achievement (+ or 1 for relative strength/weakness and associated comment in text)
[ ]Subject knowledge [ ]Subject skills [ ]Application of knowledge, skills, understanding
[ ] Subject understanding [ ]Achievement of different groups (eg, SEND (note any statements), EAL, most
able/G&T
Judgement/illustration
Grade

Learning (+ or i for relative strength/weakness and associated comment in text)
[ ]Literacy/speaking skills [ ] Numeracy skills [ ]ICT skills [ ] Reasoning
[ ]

Independencel/initiative [
[ ]Enjoyment [ ]Volume of work [ ] Presentation of work [ ]Use of resources
Judgement/illustration

[ 1Organisation ] Co-operative learning [ ] Application/perseverance

Grade
Teaching (+ or i for relative strength/weakness and associated comment in text)
[ ]Enables progress [ ]Fosters application [ ] Teacher [ ]Lessonplanning
[ ] Teaching methods [ ]1Managementoftime [ ]Assessment of learning Lee]dF;rowsmn for different
[ ]Use of resources [ ] Assessment 6 [ ]Encourages good behaviour
Judgement/illustration

Grade
Contribution to broader education (+ or 1 for relative strength/weakness and associated comment in text)
[ 1Curriculum [ ]1SMSC development [ 1Accommodation [ ]Library
[ ]Resources [ ] Pastoral care/welfare [ ]Links parents/community [ ] Voluntary service

[ ]Work experience [ ] Governance and management
Judgement/illustration

Explanation/rationale: relationship between all three of Teaching, Learning and Achievement

Note of professional dialogue (points communicated or emerging in discussion)
Strengths: Points for discussion:

Time when discussion was held:
Grades: 1 = excellent/high (quality/rate of), 2 = good, 3 = sound, 4 = unsatisfactory
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| For registered EYFS settings only: 1 = outstanding, 2 = good, 3 = requires improvement, 4 = inadequate |




ROEDEAN MOIRA HOUSE
Ly ACADEMIC MONITORING AND SELF-REVIEW
ROEDEAN POLICY 2018-2019

MOIRA HOUSE

Appendix 5 - ISl Grades in EYFS for Teaching, Learning and Assessment

Outstanding 1

All practitioners have very high expectations of what each child can achieve, including the most able
and the most disadvantaged. Teaching is consistently of a very high quality, inspirational and worthy
of dissemination to others; it is highly responsive to children’s needs. Practitioners use their expert
knowledge of the areas of learning and deep understanding of how children learn to provide rich,
varied and imaginative experiences that enthuse, engage and motivate children to learn. Accurate
assessment, including through high quality observations, is rigorous and sharply focused and includes
all those involved in the child’s learning and development.

Where appropriate, children are involved in the process. Information from assessment is used to
secure timely interventions and support, based on a comprehensive knowledge of the child and their
family. Provision across all areas of learning is planned meticulously and based on regular and precise
assessments of children’s achievement so that every child undertakes highly challenging activities.
Highly successful strategies engage parents, including those from different groups, in their children’s
learning, both in the setting and at home. Practitioners provide an exceptional range of resources and
activities that reflect and value the diversity of children’s experiences. They actively challenge gender,
cultural and racial stereotyping and help children gain an understanding of people, families and
communities beyond their immediate experience. The extremely sharp focus on helping children to
acquire communication and language skills, and on supporting their physical, personal, social and
emotional development, gives children the foundations for future learning.

Good 2

Practitioners have high expectations of all children based on accurate assessment of children’s skills,
knowledge and understanding when they join the setting. The quality of teaching is consistently
strong. Practitioners have a secure knowledge and understanding of how to promote the learning and
development of young children and what they can achieve. Practitioners make regular and precise
assessments of children’s learning that they use effectively to plan suitably challenging activities. They
observe carefully, question skilfully and listen perceptively to children during activities in order to re-
shape activities and give children explanations that improve their learning. Practitioners teach the
basics well and support children to learn the communication and language skills and develop the
physical, personal, social and emotional skills they need for the next steps in their learning.

Where appropriate, early literacy skills and mathematical development are promoted effectively to
ensure that children are ready for school. The key person system waorks effectively to engage parents,
including those who may be more reluctant to contribute, in their children’s learning. Parents
contribute to initial assessments of children’s starting points on entry and they are kept well informed
about their children’s progress. Parents are encouraged to support and share information about their
children’s learning and development at home. Practitioners provide a wide range of opportunities for
children to learn about people and communities beyond their immediate experience. Resources and
activities reflect and value the diversity of children’s backgrounds and experiences.
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Requires improvement 3

The provision is not yet good. Any breaches of the statutory requirements do not have a significant
impact on children’s learning and development.

Inadequate 4

[Provision is likely to be inadequate if one or more of the following applies.]

. Expectations are not high enough and so children are not well prepared for school or the next
stage of their learning.

. Some practitioners have a poor understanding of the prime and/or specific areas of learning
and/or knowledge of how to promote children’s learning and development.
This results in ineffective teaching that is not matched to children’s needs.

. Breaches of the statutory requirements have a significant impact on children’s learning and
development.

. Information from assessment is not accurate and not well used to enable children to make the
progress they should.

. Practitioners do not promote equality and diversity or extend children’s understanding of
communities beyond their immediate environment.

. Strategies for engaging parents in their child’s learning and development are weak and focus
too much on care practices. As a result, parents do not know what their child is learning or how
they can help them improve.
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Appendix 6 - ISI Grades in Year 1 to Year 13 for The Contribution of Teaching

Excellent 1

A significant proportion of the teaching is of the highest quality and all or almost all of the rest is good.
Throughout the school, the teaching is a strong contributory factor to the excellent or exceptional
achievement of the pupils.

Under their teachers’ clear direction, pupils are helped to develop a strong understanding of their
subject and make rapid progress overall. The pupils’ success is apparent in lessons and samples of
work. Unsatisfactory teaching is not a contrary factor and discipline is unobtrusive.

Teachers have a profound knowledge of their subject and keep up to date with developments in it.
They show its relevance to the world outside the classroom and enable their pupils to be greatly
successful in their learning. They teach with authority and their high expectations of pupils’ work are
evident throughout lessons and in marking across the whole school. The classroom atmosphere is
notably one of equality, respect and tolerance. The teachers know their pupils’ capabilities and adapt
teaching closely to different needs. They are highly effective in building on previous learning and
knowing when to intervene to help pupils overcome difficulties. Their flair and enthusiasm are
apparent in much of the teaching, which proves infectious and sparks endeavour and interest in the
pupils.

Lessons are carefully planned and purposefully organised, with no particular preferred practice but
designed to promote learning through the most effective method for the task in hand.

The use of resources, both physical and electronic, proves most advantageous in supporting exciting
approaches to learning. The time allocated to activities is shared with the class and used productively.
Any homework set in accordance with the school’s policy is a strong reinforcement and extension of
classwork.

Markings assessment and feedback are productively focused on guiding improvement and ensure that
pupils have a clear understanding of their strengths and areas for development. Praise is not devalued
but given where it is deserved, along with the reason for it. Pupils’ responses to the teacher’s
comments are well acknowledged.

Able and gifted pupils are encouraged to contribute their insights to the lesson, but are also given
harder work or allowed to pursue their own investigations if the classwork is too easy for them.
Teachers keep pace with their interests and progress so as to be able to monitor and record the high
levels of work these pupils achieve. Talented pupils are enabled to reach excellent standards through
strong support with advanced opportunities and tuition.

All teachers have or are given high quality training to meet the needs of pupils with SEND or EAL.
Teachers accept their responsibility for meeting individual needs, and communication with the learning
support department is extremely effective in matching provision to need, so that almost all identified
pupils make sustained progress and excellent achievements.

Good 2

Teaching at all stages is at least good most of the time and there is very little teaching that is sound
or unsatisfactory. It is conductive to good progress and achievement.

Thorough subject knowledge, use of assessment and high expectations are important factors in setting
work of suitable challenge, which is effective in capturing the pupils’ interest in their work and
develops their learning skills to a good level, in a classroom atmosphere of equality, respect and
tolerance.

Lessons are carefully planned and promote a good degree of competence and understanding. Carefully
timed lessons and the use of physical and electronic resources is effective in promoting the pupils’
learning.

Marking ensures that pupils understand their strengths and areas for development. Authoritative
teaching clearly promotes equality, respect and tolerance and ensures a positive classroom ethos
where pupils act responsibly. Any homework set in accordance with the school’s policy reinforces
pupils’ progress and is suitably adapted for the needs of all.
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Able and gifted pupils benefit from challenging work both within extensions to the regular curriculum
and in topics and investigations especially suited to their abilities and interests. Talented pupils are
well recognized and reach high standards through support and specialist tuition.

The teaching of pupils with SEND or EAL benefits from good quality training. Teachers are successful
in matching work to individual needs, paying close attention to specialist guidance provided.

Sound 3

Much of the teaching is good and weaknesses are not widespread, so that overall pupils show interest
in their work and are enabled to make solid progress in line with their abilities.

Teachers have a generally good knowledge and understanding of the subjects they teach, and do so
with accepted authority. Their expectations of their pupils are well-grounded on most occasions but
occasionally are too low or too high for particular groups of pupils, whilst still promoting definite
progress overall in the context of clear planning. Inspection evidence reflects a mix of relatively good
and relatively weak features with the balance towards the good. Throughout the school, teaching
encourages respect and tolerance for others. Misbehaviour is usually well managed and not allowed to
disrupt learning.

Work involving reading, writing or mathematics includes suitable attention to basic competence and
secures results that at least meet national expectations.

Lessons run smoothly, with adequate use of time but sometimes little sense of urgency. Teaching does
not always make optimum use of resources but, for the most part, they are of good quality, quantity
and range, including reliable technology.

Assessment and marking vary in quality across the school but mostly they boost pupils’ confidence and
help to improve the quality of their work. Homework is generally beneficial and set according to the
school policy in terms of frequency and volume, although occasionally it does not advance pupils’
progress.

There are examples of advanced competence in teaching able and gifted pupils, but the picture is
inconsistent, so that the possibilities are not well exploited. Talented pupils are recognised and have
intermittent opportunities to excel, but their potential is not always fulfilled.

In teaching pupils with SEND or EAL, the staff rely too heavily on the learning support department to
meet pupils’ learning or language needs. Staff training has been effective and their subsequent
teaching has a positive impact on meeting individual learning needs.

Unsatisfactory 4

Most of the teaching is sound and occasionally it is good, but a notable proportion has shortcomings
and demonstrates low expectations through not keeping pupils on task and not supporting significant
groups of pupils. As a result, one or more of such groups do not make sufficient progress.

Subject knowledge is sufficient on most occasions but limitations are apparent where teachers are
working outside their specialism. Tasks are often routine and unstimulating, perhaps requiring only
‘more of the same’ or colouring and copying. Some teachers have insufficient rapport with their classes
and do not maintain a suitably high standard of classroom behaviour or interaction. The classroom
ethos does not consistently support respect, tolerance and equal treatment.

Planning is sketchy or non-existent and the methods employed are short of essential variety. Lessons
related to reading, writing, speaking and mathematics do not enable pupils to achieve the competence
of which they are capable. Time is wasted and resources are not used efficiently, so that pupils’
understanding is not properly developed.

Much of the marking is perfunctory or over complimentary; it does not do enough to help pupils improve
the quality of their work and does not provide sufficient challenge to those who need it. Where pupils
do not act on the advice in the teacher’s comments, this is not routinely followed up. Homework is
insufficiently demanding and does not provide enough reinforcement or extension of classroom work.
For all or some of these reasons, progress and achievement are lower than they should be.

Able and gifted pupils receive no particular consideration but are expected to work entirely within the
scope of regular work, so that they are insufficiently occupied and do not fulfill their potential.
Talented pupils are given the same work as others and there is no special provision. They are taught
by generalist teachers and have few opportunities to work towards graded assessments or to participate
in performances beyond the school. Consequently, their achievements are limited.
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Teachers have no more than superficial training for teaching pupils with SEND or EAL. They are not
properly informed about pupils’ needs and rely heavily on the learning support department to provide
necessary support. As a result, pupils with particular language or learning needs make too little
progress.
Appendix 7 - ISl Grades in Year 1 to Year 13 for The Quality of Pupils’ Achievements and
Learning

Exceptional 1*
[This is the top of the excellent band, and gives ‘exceptional’ as the headline judgement]

The overall achievement of the pupils is exceptional and represents a most successful fulfilment of the
school’s ambitious aims. The pupils’ basic skills for learning are at an unusually high level and they
have an excellent measure of success in extra-curricular activities. Their group and individual
achievements in activities such as music, games, drama, clubs, societies and charity fund raising are
considerable. Attainment is exceptional when compared with the national average and in relation to
those of similar ability, as indicated by Early Years Foundation Stage Profile scores, results in National
Curriculum tests or public examinations, admission to highly selective senior schools, entrance to
specialist schools/colleges, and awards won. An extremely good rate of progress is maintained
throughout the school, with no significant difference between groups. This picture is confirmed by the
observation of pupils’ performance in lessons and written work. Their attitudes to learning are
exemplary and they are highly productive in individual work and in co-operation with others. Their
concentration is exemplary and they spontaneously ask penetrating questions. They are quick to recall
relevant information and to make perceptive links.

Able and gifted pupils achieve distinction in academic work and pursue their own interests at a high
level. Talented pupils are notably accomplished in their areas of expertise, such as art, drama, music
and sports.

Pupils with special educational needs (SEND) or English as an additional language (EAL) achieve
exceptionally well, as is shown by the extremely rapid progress they make in relation to their
difficulties or their starting points. Unusually strong evidence is available from the marked increase in
the difficulty of the material covered in the pupils’ work, the continually rising demands of individual
education plans, the pupils’ great success in meeting targets and distinctly good improvements in test
or examination results.

Excellent 1

The overall achievement of the pupils is excellent and represents successful fulfilment of the school’s
ambitious aims. The pupils’ basic skills for learning are at a particularly high level and they have a
good measure of success in extra-curricular activities. Their group and individual achievements in
activities such as music, games, drama, clubs, societies and charity fund raising are considerable.
Attainment is outstanding in EYFS Profile scores or excellent when compared with the national average
and in relation to those of similar ability, as indicated by the standards achieved and in awards gained
at their next schools. Attainment in National Curriculum tests or public examinations is far above the
national average, with no significant difference between groups. This picture is confirmed by the
observation of pupils’ performance in lessons and written work where their progress is rapid in relation
to the norm for their age. Their attitudes to learning are decidedly positive and they are highly
productive in individual work and in co-operation with others.

Able and gifted pupils have extremely good concentration and they spontaneously ask particularly
higher order questions. They are quick to recall relevant information and make important links. They
pursue their own academic interests at a notably high level. Talented pupils are highly accomplished
in their own area of expertise.

The achievement of pupils with SEND or EAL is excellent, as is shown by the rapid progress they make
in relation to their difficulties or their starting points. Strong evidence is available from the increase
in the difficulty of the material covered in the pupils’ work, the continually rising demands of individual
education plans, the pupils’ great success in meeting targets and good improvements in standardised
test or examination results.

Good 2
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The pupils’ overall achievement is good and distinctly in line with the aims of the school. Their basic
learning skills are an effective support to their learning, and they have a well-established measure of
success in extra-curricular activities. Attainment in the EYFS profile, National Curriculum tests or
public examinations is high and above the national average; pupils in preparatory school have good
standard in reading, writing and mathematics; their performance in lessons and written work is better
than average. Progress for all groups of pupils is usually good in relation to the average for those with
similar ability. This picture is confirmed by the observation of pupils’ performance in lessons and
written work. They have positive attitudes to their work, concentrate well and are able to take useful
initiatives.

Able and gifted pupils have good concentration and ask relevant questions. They recall relevant
information and make links between previous and new learning. They pursue their own academic
interests and make good progress for their ability. Talented pupils are accomplished in their areas of
expertise.

Pupils with SEND or EAL make good progress and their achievement is good, as is apparent from the
clear progress they make in relation to their difficulties and starting points. The work they cover is
increasingly demanding and individual education plans set harder targets. Samples of work and
standardised test or examination results demonstrate a progressive upward trend.

Sound 3

The pupils’ overall achievement is sound, although their work represents a mixture of strengths and
weaknesses. On balance, the aims of the school are well met, although it is possible to see where
improvements could be made. The pupils’ basic skills indicate competence and definite progress in
learning, as would be expected for similar ability. Their performance in extra-curricular activities is at
least sound and good for some. The results in the EYFS Profile, national tests or examinations are
usually a little above average. The picture is confirmed by observation of pupils’ performance in lessons
and written work. Their attitudes to learning are co-operative though they do not easily take initiative.
They make steady progress but it is not rapid.

Able and gifted pupils have generally sound concentration and they ask relevant questions but their
progress, whilst clearly measurable, is not rapid for their ability. At times, they recall relevant
information and make links between previous and new learning. To a certain extent, they pursue their
own academic interests but without notable outcomes. Talented pupils have areas of expertise but
their achievements are limited by factors such as opportunity or resources.

Pupils with SEND or EAL make sound progress in relation to their difficulties and starting points, and
their long-term academic achievement is as expected. There is a gradual increase in the difficulty of
the work covered and this is reflected in individual education plans, though targets are relatively easy
to attain. The trend of standardised test and examination results is uneven but upwards overall.

Unsatisfactory 4

The pupils’ overall achievement is lower than the school intends in its aims. The pupils’ basic skills are
insecure and do not always enable reasonable progress in learning, as would be expected for similar
ability. Many pupils have limited commitment to extra-curricular activities and limited success in them.
Attainment in the EYFS Profile, National Curriculum tests or public examinations is low or varies from
year to year, being sometimes in line with the national average and sometimes slightly above or below
it. For most pupils, or significant groups of pupils, progress is insufficient. This is confirmed by
observation of the pupils’ performance in written work and lessons. Their attitudes to learning have
negative features. Though they enjoy working together, they tend to lack sustained effort, and this is
the case in individual work also.

The school tends to the view that it is divisive to acknowledge that able and gifted pupils deserve
specific provision. Talented pupils do not have specialist tuition and opportunities for performance are
limited in art, music, sports and physical activities.

The achievement of pupils with SEND or EAL is unsatisfactory in academic subjects and in relation to
their individual needs. Individual education plans show little sign of more difficult work and tasks often
rely on low-level activities such as copying or colouring, and drawing is sometimes a substitute for a
necessary writing activity. Results in standardised tests or examinations are inconsistent and indicate
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weakness in basic skills. The register of such pupils is either inadequately maintained or pupils tend to
remain on it from year to year.
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Appendix 8 - Help sheet to assess the quality of teaching and learning

PROGRESS/ACHIEVEMENT

TEACHING METHODS/ PLANNING

SUBJECT
KNOWLEDGE

ACTIVITIES

RELATIONSHIPS

STUDY

OUTSTANDING

Progress is excellent. Pupils
understand the learning objectives.
Well directed formative assessment
and target setting allows for
excellent achievement.

Difficult ideas and skills taught in
an inspiring, highly

effective way and pupils are
enabled to learn with
confidence.

Expert knowledge
is used to prompt
students to analyse,
reflect,

investigate and
question.

Varied, well paced,
activities are linked
to opportunities for
in depth study that
challenges every
pupil.

Excellent relationships
based on respect and
challenging standards.
Very positive role-models
where staff are confident
and relaxed.

Challenging and
varied tasks
inspire pupils to
extend and
maximise their
individual core
skills.

Pupils remain fully engaged
throughout the lesson and make
good progress. The teacher and
pupils work at a good pace. Pupil

Imaginative, leading to a high
level of interest from most.
Appropriate methods of
differentiation are used. The

Expert knowledge
of the curriculum
made relevant and

Staff understand
next steps for
student progression.
Wide range of

Teacher relates well to
students and expects them
to work hard. Pupils are

Challenging and

underachieve.

set too low.

resulting in patchy
coverage.

tuning of activities to
individual needs.

behaviour rather than
learning. Too accepting of
pupils’ standards.

GOOD achlevemer]t s good; their lesson is linked to previous lnter esting for activities provided to |praised regularly for their extg nded
understanding is assessed - . - pupils and - assignments.
teaching or learning. High . help learning. good effort and
throughout the lesson by the use of presented in a . -
, : standards of effort, accuracy and| . Challenge realistic - |achievement.
the teacher’s questions. Targets are . lively way. . .
s ; presentation are encouraged. pupils productive.
set within marking.
The teacher involves all pupils, -
] Sufficient . .
. . listens to them and responds . . Relationships are
Pupils understand what work is . Secure with subject | challenge to keep . e
. appropriately. Students : ) constructive. Sensitivity to
expected of them during lessons. and teaching of key | students working L
- understand what they are . . needs of individuals.
The pupil outcomes of the lesson are A skills. Subject well. Scope for use of s Extends class
SOUND ; . R expected to do; lessons are well s PR Prompt action is taken to .
consistent with the objectives set at . material is student initiative. - learning well.
L . . structured. The teacher provides . address poor behaviour /
the beginning. Pupil’s written work appropriate for Students can work .
. successfully for those who do not : ensure that all children
is assessed regularly and accurately lesson. independently or
respond well or who have ; are on task.
DL . co-operatively.
difficulties in learning.
Incomplete Mundane. Little Weaknesses in classroom
s . -, . . . control. Teacher
A significant proportion of students | Dull, failing to capture interest | understanding of learning for some concentrating on Lacking in demand
UNSATISFACTORY | make limited progress and or enthusiasm of students. Sights | subject or course, |because of limited g g

or not set.
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Appendix 9 - Inspection of classrooms

Department:
Department:
Classroom:
Teacher:
Yes No
Organisation Is the classroom tidy?
Is the classroom uncluttered?
Displays Are the displays personalised to Moira House and our pupils?
Are the displays current?
Are the displays aspirational?
Are the School’s Mission and Aims on display?
Are attainment descriptors on display?
Are examples of students’ work with attainment and
comments on display?
Are recent subject examination results of note on display?
Are recent individual exam results of note with girls’
pictures on display?
Is there a Careers display including possible career paths
linked to the subject and inspirational female role-models
including old girls?
Are there pictures and write-ups of trips / activities /
events linked to the subject?
Are subject-related activities advertised?
Are fire evacuation procedures on display?
Are ChildLine posters, anti-bullying and other pastoral
posters on display?
Health and Are there are any Health and Safety issues that have not
Safety been resolved?

Additional comments

Action needed by the Head of Department

Head of Department Date
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Please give a copy of the completed form to the teacher + keep a copy in Department
records

Appendix 10 - Scrutiny of Schemes of Work written by a teacher

Department:

Department:

Teacher:

Scheme of work monitored:

Yes No Not
always

Is there annual overview including this scheme of work?
Does the scheme of work include where the unit fits in?

Does the scheme of work include expectations of students?
Does the scheme of work include learning objectives?

Does the scheme of work include possible teaching activities?

Does the scheme of work include learning outcomes?
Does the scheme of work include differentiation?

Does the scheme of work include resources?
Does the scheme of work include ICT?

Does the scheme of work include references to our Christian
ethos?

Are the scheme of work include personalised and relevant to
Moira House pupils and students?

Does the scheme of work include references to Independent
learning / VLE?

Does the scheme of work include homework?

Does the scheme of work include assessment?

Does the scheme of work include exam preparation and use of
past papers?

Are the schemes of work saved on Q:Drive/Whole
School/Faculties/Schemes of Work?

Additional comments

Action needed by the Head of Department

Head of Department Date
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Please give a copy of the completed form to the teacher + keep a copy in Department
records

Appendix 11 - ISI Observation form work scrutiny for Main School and EYFS

. . Lesson :
Identify as appropriate observation Work scrutiny
Il nspect Time
initials and Day Subject/activity NC Class Number Num.ber taken
Year(s) name of boys of girls .
form number (minutes)
Context in full
Achievement (+ or | for relative strength/weakness and associated comment in text)
[ ] Subject knowledge [ ]Subject skills [ ]Application of knowledge, skills, understanding
[ ] Subject understanding [ ]Achievement of different groups (eg, SEND (note any statements), EAL, most
able/G&T
Judgement/illustration
Grade
Learning (+ ori for relative strength/weakness and associated comment in text)
[ ] Literacy/speaking skills [ ] Numeracy skills [ 1ICT skills [ 1Reasoning
o [ ] _ . : .
[ ]Organisation Independencefinitiative [ 1Co-operative learning [ ] Application/perseverance
[ ] Enjoyment [ ]Volume of work [ ] Presentation of work [ ]Use of resources
Judgement/illustration
Grade
Teaching (+ ori for relative strength/weakness and associated comment in text)
[ ]Enables progress [ ]Fosters application [ ] Teacher [ ]Lessonplanning
[ ] Teaching methods [ ]1Managementoftime [ ]Assessment of learning Lee]dF;rowsmn for different
[ ]Use of resources [ ] Assessment 6 [ ]Encourages good behaviour
Judgement/illustration
Grade
Contribution to broader education (+ or 1 for relative strength/weakness and associated comment in text)
[ 1Curriculum [ 1SMSC development [ 1Accommodation [ ]Library
[ 1Resources [ ]Pastoral care/welfare [ 1Links parents/community [ ] Voluntary service
[ ]Work experience [ ] Governance and management
Judgement/illustration
Explanation/rationale: relationship between all three of Teaching, Learning and Achievement
Note of professional dialogue (points communicated or emerging in discussion)
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Strengths: Points for discussion:

Time when discussion was held:
Grades: 1 = excellent/high (quality/rate of), 2 = good, 3 = sound, 4 = unsatisfactory
For registered EYFS settings only: 1 = outstanding, 2 = good, 3 = requires improvement, 4 = inadequate

Appendix 12 - Scrutiny of staff planners, markbooks, attendance registers and PASS use

Department:
Department:
Teacher:
Yes No Not
always
Staff a. Are lesson objectives and outcomes identified?
planners b. Are lesson plans sufficiently detailed (starter, main,

plenary)?

c. Are schemes of work being followed and sufficient
progress made with schemes of work / syllabus
requirements?

d. Is differentiation in evidence in lesson plans?
e. Is relevant homework set and recorded?

f. Are seating plans in place for all classes?

g. Are SEN/EAL/G&T/Scholars/Medical conditions

identified/indicated in the staff planner and/or class
lists?

h. Are a range of past papers being completed
regularly by examination classes?

Markbooks a. Using the baseline data, are predictions and targets
set for all girls in the markbook?

b. Are homework and classwork grades recorded in the
markbook in line with the school Assessment, Marking,
Recording and Reporting policy?

c. Are all classwork and homework grades dated and
titled?

d. If there are gaps in girls’ marks, are sufficient steps
being taken to ensure submission of this work?

Attendance a.Are registers taken on PASS / 3Sys for all lessons /
registers classes?

PASS a.Are entries made on PASS every time there is an
academic matter with a student?

b.Are entries made on PASS every time communication
with parents occur on academic matters?

Additional comments
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Action needed by the Head of Department

Head of Department Date

Please give a copy of the completed form to the teacher + keep a copy in Department
records

Appendix 13 - ISI form for subject interviews

I. hspec NC . Number of | Number of Time taken
initials and Day Subject ) :
Year(s) boys girls (minutes)
form number
Make clear that the pupilsd are not being tested in an

school; that you do not want them to discuss their views about particular members of staff. Ask more simple
guestions for younger pupils. Start with easy, reassuring questions. Distinguish where necessary between
pupils of differing ability.

Avoid making detailed notes during the discussion, but leave 10 minutes to fill in the form.

Questions focusing on pupil 6s angbur specalsesulijecta
Ask pupils to show you pieces of work they found particularly interesting and to describe the circumstances
in which they were produced. Ask what help they had with it.

Gently probe their understanding by asking questions on the pieces of work, or related applications.

Establish your assessment of their knowledge, understanding and skill.
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Follow up any questions resulting from the Pre-inspection commentary or inspection activity.

Questions focusing on learning and attitudes, spiritual, moral, social and cultural
development (SMSC) and assessment

Ask to what extent they are able to investigate the subject for themselves and to take some initiative in their
work.

Explore whether they gain SMSC understanding in the course of their subject work.

Look at the marking of their work and ask about particular pieces. Explore assessment and reporting
issues more generally.

Other issues/aspects
Are there any things you would like to improve? Any questions? Follow up more general points from the
Pre-inspection commentary and inspection activity so far.

Summary of achievement and personal development (numbers refer to inspection schedule)
[ ]Knowledge, understanding, skill

3.(a) [ ]Confidence 4.(a) [ ] Maturity 4.(a) [ ]Articulacy 3.(a)
[ ]Courtesy 4.(a) g.(]a,)b\rgue cogently g.(]a§:o-operative [ ] Spirit
[ ]Attentiveness 3.(a) [ ] Sd@ al [4.(a) I Culth [ ]Relationships 4.(a)

[ ]1Moral development 4.(a) [ ]1Behaviour 4.(a)
Summary judgement: what does it all add up to?
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Mark the significant prompts above and give your evaluation based on them.

ENTER GRADE

Issues identified for further investigation

Grades: 1 = excellent/high (quality/rate of), 2 = good, 3 = sound, 4 = unsatisfactory

Appendix 14 - Analysis of internal and external examination and assessment data

Department:
Department:
Teacher:
Teaching groups:

Analysis of results

Interventions (that need to
be put in place to improve
students’ performance)

Professional development
(that needs to be undertaken
to improve students’
performance)

Conclusions (lessons learned
from the analysis)

Future action (to address any
weaknesses / build on
successes)
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Additional comments

Action needed by the Head of Department

Head of Department Date

Please give a copy of the completed form to the teacher + keep a copy in Department
records

Related policies and documents
This policy should be read in conjunction with the following policies and documents:

Employee Handbook

Staff Handbook

Code of Conduct for Employees

Health Safety Handbook

Boarding Staff Handbook

National Minimum Standards for Boarding Schools

ISI Handbook for the Inspection of Schools, Regulatory Requirements
Teachers’ Standards

Departmental Handbook

Curriculum Policy

Management of unacceptable staff performance policy
Complaints Policy (Pupils)

Complaints Policy (Parents)
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